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Prose Fiction Teaching Unit for Level 3
 (End of Broad General Education)


Introduction 
This unit of work/set of assignments owes its origin to the ASLS Schools Conference 2019. At this conference, delegates were given free copies of The Mannie, a brief anthology of short stories in Scots by James Robertson. It seemed an obvious priority to support these stories by suggestions for classroom work. To this writer, it seemed that a couple of the short stories best fitted a class at S3 level – one therefore coming to the end of the BGE stage.
So, a set of tasks were drawn up, initially on ‘The Mannie’; and, soon afterwards, it became clear that ‘The Mannie’ and ‘The Deil’ made a straightforward pairing for comparative work. Because of the range of techniques employed in ‘The Mannie’, it was felt to be more appropriate for work characterised as ‘formative’; while ‘The Deil’ seemed to lend itself to a more formal, more rigorous treatment towards the production of a critical essay. Also included is a supplementary developmental section – to provide basic ‘building blocks’ type advice on becoming more systematic in developing the approach to writing a critical essay, by linking the two short stories.
Experiences and Outcomes covered by this Unit of Work
	TM A
	LIT3.16
	
	

	TM B 1(a)
	LIT3.16
	
	

	TM B 1(b)
	LIT3.04
	
	

	TM B 2(a)
	ENG3.17
	
	

	TM B 2(b)
	LIT3.07
	
	

	TM B 3(a)
	ENG3.17
	
	

	TM B 3(b)
	ENG3.17
	
	

	TM B 3(c)
	ENG3.19
	
	

	TM B 4(a)
	LIT3.16
	
	

	TM B 4(b)
	ENG3.19
	
	

	TM C 1
	ENG3.19
	
	

	TM C 2
	ENG3.19
	
	

	TM D
	ENG3.12
	
	

	Supplementary Development Work : LIT3.14/4.14 ; ENG3.17 ; LIT3.02 ; ENG3.19

	
	
	
	

	TD A
	LIT3.16
	
	

	TD B 1(a)
	LIT3.16
	
	

	TD B 1(b)
	ENG3.17
	
	

	TD B 2 
	ENG3.17
	
	

	TD B 3
	ENG3.17
	
	

	TD B 4 (a), (b) and (c) 
	ENG3.17
	
	

	TD C
	ENG3.17
	
	

	
	
	
	

	
	
	
	





	Focus for block/unit
	‘The Mannie’ & ‘The Deil’

	Continuous Assessment Focus
	Though its basis will be in the Reading experience…
… some of the activities will be expressed through Talking and Listening 
… and opportunities will also be provided for developing and displaying organisational skills in Talking and Listening …
… and (possibly) in an extended Critical Response to Reading.

	Es and Os to be covered by unit
	3.04 , 3.07, (ENG)3.12, 3.16, (ENG)3.17, (ENG)3.19 

	Learning Intentions
	Pupils will, through reading and discussion
· Understand the main ideas of shorter texts in Scots
· Understand / organise information / detail to show this
· Make relevant comments about stylistic features of language (e.g. word choice, characterisation, mood etc.)
· Select and organise relevant opinions in discussion and writing appropriate to purpose
· (Possibly) Write an extended Critical Response 

	Teaching and Learning Activities 
	· Read and discuss the texts
· Practise and develop Understanding Reading skills as appropriate in discussion
· Identify main ideas and supporting detail contained in a text
· … and organise and present this information in different ways
· Discuss word choice, characterisation, and other stylistic features, and give appropriate explanation(s) of the effect they have on the reader
· … and employ them in a Critical Response as appropriate 

	Assessment Evidence Opportunities
	Pair and group discussion (by observation)
Understanding Reading skills (as required)
Discussion of inferential reading; also on various stylistic features
Creating extended Critical Reading response as appropriate

	Ongoing Continuous Assessment
	See above

	Success Criteria
	I can:
· Identify the main ideas of the text, and show supporting evidence
· Organise notes about these as required
· Communicate my ideas and opinions clearly
· Use different reading methods to understand meaning
· Use my notes to show understanding
· Make relevant comments about language features (eg description, character, mood etc.)
· Create an extended Critical response to one of the texts

	Input/Support provided
	Class / individual reading of text; audio version; glossary p/cs of Scots words

	Time Allocated
	6–8 hours





The Mannie
Before Reading
Look at the picture of the old man on the cover of the book. How would you describe him? Describe how he looks, and what you think about his character/ personality. 
Can you guess at anything about his background? His history?
During Reading
1. Now read the paragraph on page 6: ‘Sae she looked at him … if it wis his ain.’
How is it the same as what you described? How is it different?
Note down any parts of this paragraph which strike you as effective. Then try to explain why this is so to a partner.
2. Read from page 7 ‘The ghaist hadna fleggit …’ to page 8 ‘“I’ll no say no,” said Agnes.’
Draw a table made up of two columns. At the top of one, put the word ‘normal’; at the top of the other the word ‘not’ (or you may want to use the Scots word ‘unchancy’ – which has a similar meaning to ‘spooky’)
	Normal
	Unchancy

	
	

	
	



Now put words or phrases from this section in whichever column you think appropriate. Then discuss your choices in your class.
3. (a) Now look at page 8 ‘In the late afternoon ...’ to page 9 ‘… whit she meant by it.’
Fill in your table further for this section – but this time, write a sentence for each entry in your two columns, explaining why you chose it. Be prepared to discuss what you’ve written.
(b) Look back at the start of the short story, from page 6 where it begins, up to ‘… wantin tae tell her.’ (Page 7)
Note down the features in this section which FORESHADOW aspects of what you’ve read of the short story so far.
(c) Looking over this section, pages 6–9, what do you notice about your sympathies towards
(i) Elspeth
(ii) The mannie
Track which words or phrases help to develop your sympathies.
4. Look at the next two sections of the short story, page 9 ‘So whit’s she like … … Bob said.’ And page 10 ‘… There wis just a week …’ to ‘… page 11 … tae her in this place.’
Do you notice anything about how they relate to each other?
Have you any views about how they connect with the short story as a whole?
After Reading 
Take notes on the narrative structure of the short story. Do words like TENSION and CLIMAX help?
Take notes on Elspeth’s character. Is there anything particularly appropriate about it?
Whit aboot the Wirds?
Get out your copy of the short story.
In your groups, take a page each, and look up any Scots words in the Glossary at the back of the book. 
Note down their meanings, then explain them to the rest of your group.
Which of the words used are most effective?
Developing our writing about a Text
Now that you have completed different tasks on this short story, let’s see if we can approach writing them down in a more systematic way – the way you would do it if you were writing a Critical Response. 
First, let’s look at a feature of ‘The Mannie’ we haven’t explored yet: the use of shock/impact for specific purposes. Note down some examples of shock/impact in the short story. 
Now we have to organise these. Let’s start by putting in a sentence to ORGANISE the paragraph – a TOPIC SENTENCE 
· In this short story, there are many places where the writer tries to surprise or shock us.
· James Robertson often uses shock tactics to gain our attention, or to create impact.
· One writing technique employed by the author is to create a sense of shock to gain our attention.
· Here, the writer can catch us by surprise, to lure us in, and to ‘hook’ the reader. 
As you can see from the above, there are many ways to do this. Copy out the version from the list that you like best; then make up one of your own (don’t worry – you can use SOME of the same words. 
Next step is to start looking at how your feature is actually used. We can often refer to this as ANALYSIS – and it can work in different ways – for example: Dinna be feart, she tellt hersel. He canna help ...
This example comes right at the beginning... to create...? 
How about the following different comments which could be made?
· This shows us, by giving a sudden instruction, that Elspeth is caught out.
· By getting inside the main character’s head, we are given a clue that this short story will be about her feelings of fear.
· This sounds like a mother talking to a child to reassure him/her.
· By using Scots, this reminds us of something we’ve all heard.
· These first few words alert us that there is something to be scared of. 
Copy these out, then, after discussing with a partner, underline the words in each which actually say something about how the language in the quote actually works (if you do this, you are making a technical COMMENT). 
Of course, we have to do more to BUILD our paragraph than just make up lots of comments for lots of quote/examples. They have to be LINKED together in some way. A first step in doing this is to be able to DEVELOP a comment, i.e. to take it further. 
Let’s look at another example. (also on Page 6) 
‘The nixt second he was awa. This shocked Elspeth mair than him haein been there in the first place.’ 
In this example, we see the mannie’s sudden disappearance gives Elspeth quite a fright. (This could be our possible first COMMENT). Now look at the following:
· To reinforce this, the author actually states her shock.
· The short first sentence emphasises how quickly he went.
· The writer makes us realise that Elspeth is starting to measure how scary this actually is.
· Starting the first sentence with ‘The nixt second’ shows just how quickly and unexpectedly he disappears.
Any of the above four examples would work as a ‘next sentence’ to develop the original comment, and both take it further AND dig deeper (saying more about LANGUAGE) Now you look at some of the examples you’ve found, and the comments you made. Discuss with your partner what you can say to take your original comments further... 


‘The Deil’
Before Reading
· What would you expect a story with this title to be about? Give details.
· This is a story about the death of an old woman of 92. Knowing this, what would you expect of it? Give details.
During Reading
A. Description to create mood:
1. (a) Now read from ‘Through the windae…’ to ‘at the fair…’ on page 22.
How is it the same as what you described? How is it different?
(b) Draw the table below, then note down some particularly effective examples of description from this extract. Then, in the column on the right-hand-side, note down WHY they are effective, and what kind of MOOD you think they create.

	[bookmark: _Hlk68552407]Examples
	Effect

	
	

	
	



2. Next, do the same for ‘The kye were lyin doon …’ to ‘fresh gress.’ on page 26.
3. Finally, complete the same task for ‘The day was dwynin…’ to ‘ … wantit tae win free.’ on page 29.
B. Description to illuminate character:
Draw a table made up of two columns. At the top of one, put the word ‘Examples’; at the top of the other the word ‘Characteristics (and why effective)’ 
Now put words or phrases from this section in whichever column you think appropriate. Then discuss your choices in your class.
4. (a) Now look at page 23 ‘The peasant, a lang … mummelt.’
Fill in your table further for this section – but this time, write a sentence for each entry in your two columns, explaining why you chose it. Be prepared to discuss what you’ve written.

(b) Now for Page 24 ‘The Rapet wumman … o his kills’
(c) Finally for Page 26 ‘The nurse gied him … tae swick her’
C. Use of dialogue
Dialogue may be used:
(a) to advance the narrative;
(b) to reveal character;
(c) to influence mood.
This time, draw a table like the one below:
	Examples
	Narrative
	Character
	Mood

	
	
	
	

	
	
	
	



Now consider the following examples:
‘Honore, you cannot leave your mother’ (Page 22)
‘I don’t know, do I?’ (Page 23)
‘I’ll awa tae fetch …’ (Page 24)
‘Naw, I’d rather ye gied me … lose’ (Page 26);
‘Sax francs!’ (Page 27) 
‘I’ll awa for him the noo’ (Page 28).
Do some of these examples fulfil more than one function? Consider also how effective they are.
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