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The Thirteenth Member
Introduction for teachers
 
This block of learning is on the novel The Thirteenth Member by Mollie Hunter, which is set against the real historical background of a witch-trial conducted by King James VI. Scottish witch hunts were only a small part of a much greater witch mania which periodically erupted, like a recurring deadly virus, across most of Europe between the late fifteenth and the early eighteenth centuries. It was maybe initiated by paranoiac papal authorities faced with growing discontent and protest against the corruption in the church, but Protestant Reformers eventually became as obsessed by it as any Catholic Inquisitor, especially during the devastation and ravages of the Thirty Years War. Thus it affected both Catholic and Protestant countries or regions, with hundreds, including children, often being burned at a time in Germany, France and Spain. Exact numbers are almost impossible to establish, and estimates vary considerably, but possibly around 100,000 were burnt or executed across Europe, though it could have been much more, while several times that number were accused, interrogated, tortured and left scarred or maimed for life. 

The witch mania may have arrived later in Scotland, but shortly after the Protestant Reformation of 1560, the Scottish Parliament, following the example of England and other European countries, passed Statutes against witchcraft, as the Kirk sought to stamp out the folk customs and traditions they saw as being rooted in a dark devil-worshipping past. Before this time there were very few cases of witchcraft persecution in Scotland, but, in the decade or so after these anti-witch laws, cases started to increase and the more the Kirk warned of the evils of witchcraft, the more the disease seemed to spread. Many of those who were accused had special skills of healing, using traditional folk medicine, as well as charms and superstitions. As modern medicined has found out, many of these traditional cures actually work because they are often based on a sound knowledge of herbal remedies. 

Scotland at this time was very different world from our own. It was a period of great change, fear and uncertainty, as powerful nobles fought for control of the country. At this time, most of the population scraped a bare living from a land plagued by famine, starvation and disease, rather like a third world country today. Their lords and masters were the great feudal landowners, while the Kirk ruled their lives with, at best, a paternal authority and, at worst, a moral tyranny which reached into every corner of their lives. The ancient pagan culture was in face something that both Catholic and Protestant authorities greatly feared, as someone with these special gifts of healing had a power of the lives of others which the church could not control, and, in striking at this, they were striking at the very heart of what they feared most: female knowledge, skills and wisdom which a male-dominated church saw as the work of the devil. As elsewhere in Europe, the misogynistic fears and paranoia of male authorities played a very large part in lighting the flames of the witch hysteria. Around 75% of those burned as witches were women, but we should also note that many of their accusers were also women, driven by fear, spite, jealousy, revenge, hatred or greed.

This is the world in which live sixteen-year-old Adam Lawrie, bound to Master Seton for life and livelihood, and little kitchenmaid Gilly Duncan, a girl with a very special healing power in her hands, who has been unwillingly made the thirteenth member of the North Berwick witch coven.

The block is designed to provide a broad range of tasks on background, plot, characterization and language, as well as a range of stimuli and suggested topics for creative and personal writing. It includes assignments that all students should complete (labelled Core) and others that the class teacher will decide can be completed if there is time (labelled Extension). It was designed to allow students to work through the assignments in pairs or small groups, talking about the tasks before beginning to write, and tasks are addressed to pupils directly. All page reference in the Unit are to the Canongate Kelpies edition (1971).


Using this unit to support professional judgement of Experiences and Outcomes in National Standards of Literacy and English

In the left hand column below, there is an index of all the tasks offered in this unit, and in the right-hand column I have listed various Experiences and Outcomes from the Third Level of the National Standards of Literacy and English that pupils could achieve by completing particular tasks.

	Task
	CfE English Experiences and Outcomes

	Character of Adam Lawrie
	Eng 3-12a, 3-15a3-19a

	Description of the Devil
	Eng 3-15a, 3-19a

	Individual research/comparison
	Eng 3-14a, 3-15a

	Investigation/research/IDL
	Eng 3-14a, 3-15a, 3-18a

	Note-taking/research
	Eng 3-14a, 3-15a,3-18a

	Listening and talking
	Eng 3-02a, 3-05a,3-09a, 3-10a

	Close reading
	Eng 3-15a, 3-16a

	Cloze procedure
	Eng 3-06a, 3-13a

	Textual analysis/language work
	Eng 3-16a, 3-19a

	Individual research/IDL
	Eng 3-14a, 3-15a, 3-18a

	Creative writing – witch’s spell
	Eng 3-26a, 3-27a, 3-31a

	Close reading/textual analysis/IDL
	Eng 3-11a, 3-19a

	Direct speech punctuation
	Eng 3-22a, 3-23a

	Note-taking
	Eng 3-14a, 3-15a, 3-18a

	Map-reading/IDL
	Eng 3-13a, 3-14a

	Individual research
	Eng 3-13a, 3-14a

	Creative writing – drama script
	Eng 3-24a, 3-26a, 3-27a, 3-31a

	Listening to answer questions
	Eng 3-03a, 3-05a, 3-07a

	Close reading
	Eng 3-14a, 3-16a

	Note-taking – textual analysis 
	Eng 3-15a, 3-16a, 3-17a, 3-19a

	Planning questions to ask an expert
	Eng 3-02a, 3-05a, 3-09a

	Creative writing – drama script 
	Eng 3-24a, 3-26a, 3-27a, 3-31a

	Extended response to reading – textual appreciation
	Eng 3-19a, 3-22a, 3-23a, 3-25a





CHAPTER 1 

Character of Adam Laurie (Core) (LOs 3-12a, 3-15a3-19a)

In your group, talking in pairs initially, take notes on the information you are given about Adam in this chapter, copying short passages from the chapter to use as evidence. Think about Adam as a person, his situation, his personality and his thoughts. You will be able to add to this later, as you read through the novel, but you should try to take as much information as possible from this chapter.
For instance:
· He is imaginative: ‘…its colour was more like that of a corpse-candle!’ (page 9) – this is not the description that would come to every boy his age
· He is not well looked after: ‘it was hunger that had roused him … the outhouse was a draughty place …’ (page 9) – these details show how ill-treated he is
In this way you will build up details where you are using the form ‘statement – quotation – comment’ which is the correct way to construct any kind of critical writing.

Description of the Devil (Core) (LOs 3-15a, 3-19a)

Look at the description you are given of the Devil on pages 11 and 12. Discuss with a partner what you think Adam finds most frightening about this creature. What do you think is the most frightening aspect?
[image: ]


What aspects of the illustration left seem to be the same as Mollie Hunter's description of the Devil (at the extreme left)? There is a lot of additional detail in the woodcut which relates to an account which was produced at the time of the events.
(LOs 3-14a, 3-15a)




CHAPTER 2

The Alchemist's Room

The picture below gives you some idea of the kind of equipment the Alchemist might have used. It is very different from what is found in a modern chemistry laboratory. 

Investigation (Core) (LOs 3-14a, 3-15a, 3-18a)[image: ]


Find out either from an encyclopaedia or online what an alchemist was, and why people in earlier times had suspicions about them.

Possible IDL with Science







Note-taking (Core) (LOs 3-14a, 3-15a,3-18a)

Note the details Grahame gives of witchcraft from page 24 on. Find out when Candlemass, Beltane, Lammas and Hallowmass are. Find out also why there should be thirteen witches in a coven. 
(Helpful hint: you may not find this information in the dictionary in the classroom, which means you will have to try to find a bigger dictionary in the Library. Try also Brewer's Dictionary of Phrase and Fable (also in the Library) for information. Do not go straight to online sources as they are not always reliable, but can be useful if read with discrimination.)
Do you find any similarities between the activities of witches and those of alchemists?

CHAPTER 3

Listening and Talking (Core) (LOs 3-02a, 3-05a,3-09a, 3-10a) 

Read carefully the incident with the hare on page 28. Firstly think about how you feel about hunting animals, whether hares, foxes or deer. Then discuss your thoughts with a partner, and finally compare your thoughts with those of the other people in your group. Do you have the same opinions? Why do people have different opinions, if they do?

Close Reading (Extension) (LOs 3-15a, 3-16a)
You should be able to see from this chapter that Adam and Gilly are in very similar situations, and that both are trapped in some way because of what their parents did many years before. Working with a partner, take notes on what Adam's and Gilly's parents did, for what reasons, and how that has affected their children now. Try to give as much detail as possible using quotation from the novel.


For instance:
	Adam
	Gilly

	Parents were dead so they did not make the choice
	Mother voluntarily gave her to the witches




CHAPTER 4

Cloze passage (Core) (LOs 3-06a, 3-13a)
The following passage comes from the account of the Esbat which Adam watched. Working with a partner, decide what the best word is for each gap, and rewrite the passage, filling in the spaces in the account (one word in each space). You should be looking for words which make sense in the context, even if they are not exactly the words that Mollie Hunter used. The actual words (including some red herrings) can be found in the box on the right.

The witch on Fian's ______ held it for a moment, then muttering also, she passed it to the ______ on her right. Again the movement and the sound were ______ and yet again,  and Adam realised that the ______ had intended the object passing from hand to ______ to travel anti-______  round the entire circle of thirty nine ______. Eagerly he listened for some hint of the ______ that was being recited each time it changed ______, and twice he thought he heard the word "image" emerging from the general ______. Then quite clearly he heard the name "______", but after that, ______.repeated  James  right  witch  clockwise  legs  witches  handled  steps formula Devil  hands muttering nothing left Fian over woman recited
fingers  devils  spell  direction  hubbub  across

The object reached the woman on Fian's ______. She dealt with it as all the others had done, but just as ______ was about to receive it back from her, the woman on his right leaned ______ and snatched it from him.

Reading (Extension) (LOs 3-16a, 3-19a)

Read the extract from Tam O'Shanter and complete the task given.

Kirk-Alloway seem'd in a bleeze;	102
Thro' ilka bore the beams were glancing;
And loud resounded mirth and dancing...

And, vow! Tam saw an unco sight!	114
Warlocks and witches in a dance;
Nae cotillion brent new frae France,
But hornpipes, jigs, strathspeys, and reels,
Put life and mettle in their heels.
A winnock-bunker in the east,
There sat auld Nick, in shape o' beast;	120
A towzie tyke, black, grim, and large,
To gie them music was his charge:
He screw'd the pipes and gart them skirl,
Till roof and rafters a' did dirl. -
Coffins stood round, like open presses,	125
That shaw'd the dead in their last dresses;
And by some devilish cantraip slight
Each in its cauld hand held a light. -
By which heroic Tam was able
To note upon the haly table,	130

A murderer's banes in gibbet airns;
Twa span-lang, wee, unchristen'd bairns;
A thief, new-cutted frae a rape,
Wi' his last gasp his gab did gape;
Five tomahawks, wi' blude red-rusted;	135
Five scymitars, wi' murder crusted;
A garter, which a babe had strangled;
A knife, a father's throat had mangled,
Whom his ain son o' life bereft,
The grey hairs yet stack to the heft;	140
Wi' mair o' horrible and awefu',
Which even to name wad be unlawfu'.

As Tammie glow'rd, amazed, and curious,
The mirth and fun grew fast and furious:
The piper loud and louder blew;	145
The dancers quick and quicker flew;
They reel'd, they set, they cross'd, they cleekit,
Till ilka carlin swat and reekit,
And coost her duddies to the wark.
And linket at it in her sark!	150

The extract from the great comic poem Tam o' Shanter, by Robert Burns, tells of Tam’s coming across the witches in Alloway kirk dancing to the devil's music. Clearly, since this poem is written as a broad comedy, and The Thirteenth Member is a serious study of witchcraft and its effects, there will be differences in treatment. However, Burns is prepared to show the evil side as well. Pick out words and phrases from the poem which show both the comic side and the evil nature of witchcraft.

For instance:
	Comic
	Evil

	Nae cotillion new frae France	…
	…upon the haly table / a murderer’s banes in gibbet airns; /Twa span-lang, wee, unchristen’d bairns


	A towzie tyke, black, grim and large …
	

	Coffins stood round, like open presses …	
	




CHAPTER 5

Opportunity for IDL with History department (LOs 3-14a, 3-15a, 3-18a)

Master Grahame tells Adam he should be concerned about the fate of the king. With the History department, research the Stuart kings of Scotland and find out how many of them were killed, whether in battle or by internal strife. Find out the history of King James VI up to this point (early 1590s) and you will see why Master Grahame is right to be fearful.
Look up the National Museum of Scotland website and search for The Maiden. In pairs, discuss the points of difference and similarity between the museum artefact and Mistress Sampson as the Maiden. 


CHAPTER 6

Writing (Core) (LOs 3-26a, 3-27a, 3-31a)

Look at page 68 and the phrase "Venom of a toad and other foul ingredients". With a partner, talk about the other "foul ingredients" you could put in a cauldron to make a spell. You could have a competition to see who could be most foul.

Reading (Extension)  IDL with Drama department (LOs 3-11a, 3-19a)

Read the passage from Shakespeare's Macbeth, which is for a particularly nasty spell. Compare what these witches use with the details you are given in the historical account (see extension work to Chapter 4). How much historical detail does Shakespeare use?
From Macbeth Act IV scene (i)

Scene: A house in Forres. In the middle, a boiling cauldron.

Thunder. Enter the three Witches.

1 Witch: Thrice the brinded cat hath mew'd.
2 Witch: Thrice, and once the hedge-pig whin'd.
3 Witch: Harpier cries: - 'Tis time, 'tis time.
1 Witch: Round about the cauldron go;
	In the poison'd entrails throw. -
	Toad, that under cold stone
	Days and nights has thirty-one
	Swelter'd venom, sleeping got,
	Boil thou first i'th'charmed pot.
All:	Double, double toil and trouble:
	Fire, burn; and, cauldron, bubble.
2 Witch: Fillet of a fenny snake,
	In the cauldron boil and bake;
	Eye of newt, and toe of frog,
	Wool of bat, and tongue of dog,
	Adder's fork, and blind-worm's sting,
	Lizard's leg, and howlet's wing,
	For a charm of powerful trouble,
	Like a hell-broth boil and bubble.
All:	Double, double toil and trouble:
	Fire, burn; and, cauldron, bubble.
3 Witch: Scale of dragon, tooth of wolf;
	Witches' mummy; maw, and gulf,
	Of the ravin'd sea-salt shark;
	Root of hemlock, digg'd i'th'dark;
	Liver of blaspheming Jew;
	Gall of goat, and slips of yew,
	Sliver'd in the moon's eclipse;
	Nose of Turk, and Tartar's lips;
	Finger of birth-strangled babe,
	Ditch-deliver'd by a drab,
	Make the gruel thick and slab:
	Add thereto a tiger's chaudron,
	For th'ingredience of our cauldron.
All:	Double, double toil and trouble:
	Fire, burn; and, cauldron, bubble;
2 Witch: Cool it with a baboon's blood:
	Then the charm is firm and good.

With a partner, or in a small group, read this aloud (in unison), to get a feel for the sound of it. It doesn’t matter if you don’t understand all the words, as the sound is sometimes more important than the sense. What do you notice about the way the piece is put together? Think about the ‘beats’ in each line – how many are there, and where do they come? Imagine dancing round the cauldron stamping your foot in time to the beat of the line (or actually do it, if that is possible). What is the effect of the refrain ‘Double, double, toil and trouble: / Fire, burn; and cauldron bubble’?

Direct Speech punctuation (LOs 3-22a, 3-23a)

Read the following passage from this chapter carefully. All the direct speech punctuation is missing, although the sentence punctuation is retained. Working with a partner, write the passage out correctly, filling in all the inverted commas where you think they should go, remembering also to show clearly when a different person speaks.
Study the rules for writing direct speech in your jotter before you start.

Raising a hand to dab at his sweating brow he became aware of Adam protesting, but his face, Master Grahame! It was a beast-face, with horns sprouting from the head. And he had claws instead of hands - I saw them! No, Grahame told him quietly. That was another deception. What you saw was a man dressed in the mask and skin of an animal; a man disguised as a beast. Adam gaped for a moment then swung round to demand of Gilly, is that true? You must have seen him close, Gilly. Is he truly a man like other men? Grahame added, you have even touched him Gilly, as all witches must touch the Devil when they do homage to him. Tell Adam how that touch felt. It was cold, Gilly said faintly, cold and - and dead. And hard. And he stank, like an animal. Or like a man wearing the hide of an animal, Grahame suggested, a badly-flayed hide grown hard and stinking with the passage of time. But what man? With a gesture of frustration, Adam turned away from Gilly. Who is he, Master Grahame? Wait, and you will learn, Grahame told him. And remember, I have never lied to you. Gilly - Yes, sir! Obediently, Gilly gave him her attention...

Note-taking (Extension) (LOs 3-14a, 3-15a, 3-18a)

You have already been given a number of clues about the identity of the Devil, although they are so subtle that you might have missed them. Look back again at pages 23-4, 49, 51, 65, 70, 72, and discuss with a partner what the clues were. Can you guess who the Devil actually is? (Note that it is not Francis Bothwell, although he is the person who is behind the plotting against the King’s life.) Take note of this information, as you may wish to use it in your final assignment.

CHAPTER 7

Opportunity for IDL with Geography department (LOs 3-13a, 3-14a)  Map-reading

Find a copy of an Ordnance Survey map of the area described on page 74 and mark the various settlements on it, then trace the various routes the Devil could take. You will also be able to see from contour markings where the ground rises and falls, and where would be good vantage points

CHAPTER 8

Investigation (Core) (LOs 3-13a, 3-14a)

Hallowe’en is celebrated rather differently now from in the days of the novel. You have already done some research on the great witches’ festivals in Chapter 2, and you will have found that Hallowe’en, or Hallowmass, or All Hallows Eve is the most dangerous time, coming as it does the night before All Souls’ Day on 1 November, which is one of the holiest days of the Christian calendar. Hallowe’en has been Americanised into ‘Trick or Treat’, which means that the original festival is forgotten. See if you can find the differences between the original Scottish and the contemporary Americanised versions.

For instance:
	Scottish Hallowe’en
	American Trick or Treat

	Carved turnip lantern placed at the front door	
	Carved pumpkin placed at the front door


	Guising – dressing up as witch, ghost, etc
	Fancy dress, often film characters





Writing (Extension) (LOs 3-24a, 3-26a, 3-27a, 3-31a)

Imagine that you are a towns(wo)man and you could hear the terrible noises and shrieks from the Sabbat meeting in the Christian church in North Berwick the night before. 

Script the conversation you have with a neighbour about what you heard, how you felt, and what you want to be done about it. Don't forget that the minister will have found the dug-up bodies in his graveyard, and you should have something to say about this too.

Listening (Core) (LOs 3-03a, 3-05a, 3-07a)

You will be listening to a passage from the novel, and you are to answer the questions below. You will hear the passage twice, but you may only answer the questions after the reading is finished.

1) How are the voices stilled by the Devil?
2) How did the witches respond?
3) Write down three evil confessions which were shouted out.
4) Write down Agnes Sampson's nickname.
5) Why did Greymeill not know about the wax image, and thus was pleased that the King was well?
6) What is the Devil standing in and why does this seem unusual?
7) Who is the King likened to?
8) What had the Devil promised them?
9) Why does the Devil not have the power to perform what he promised?


CHAPTER 9

Close Reading (Core) (LOs 3-14a, 3-16a)

Give a detailed account of the tortures that were applied to Gilly, explaining how each was[image: ]

carried out and the effect it had on the victim. The illustration of the pilliwinks should help you to understand better how this instrument was used.  





CHAPTER 10

Note-taking (Core)  (LOs 3-15a, 3-16a, 3-17a, 3-19a)

Working with a partner, take notes on Adam's first impressions of King James, using quotation from the text to illustrate each aspect of his appearance and character.

For instance:
…not at all his idea of what a king should be … velvet cap … was downright shabby – Adam expects a king to look magnificent
… food-stains dribbled on to the ruff – he is a careless, messy eater

Then, take notes in the same way on Adam's later estimation of James, once he has seen 
him dealing with the witches. Why did Adam so underestimate the King in the first place?
What did he not see previously?

Note-taking (Extension) (LOs 3-15a, 3-16a, 3-17a, 3-19a)

Make a detailed character sketch of the Earl of Bothwell, and compare him with the King to show the differences between them. (Do not simply use the paragraph on page 116 where Adam compares them.)

For instance:
	Bothwell
	James

	..a tall, powerfully-built young man …
	… looked like a scholar … pale face and flabby body

	proud and arrogant, unafraid of James
	not a man born to command




CHAPTER 11
Questioning (Core) (LOs3-02a, 3-05a, 3-09a)

If you were given the opportunity to question the witches, what would you like to ask them?

Working with your group, write down at least eight questions you would ask them.


CHAPTER 12
Close Reading (Extension) (LOs 3-16a, 3-19a)

Why do you think Richie Grahame went back to Tranent when he could have fled the country (as his brother did) and reached safety abroad?


CHAPTER 13
Close Reading (Core) (LOs 3-16a, 3-17a, 3-19a)

The novel ends with Dick Lauder looking after Adam and Gilly with a certain amount of envy. What do you think he sees when he looks at them? Why is this a good way to end the novel?
(Hint: Remember that Master Grahame said to Adam that compassion for another person is a strength, not a weakness.)

AFTER READING THE NOVEL

Extended Response to Reading (Core) (LOs 3-19a, 3-22a, 3-23a, 3-25a)

Give a fairly brief (no more than half a page) account of what happens in The Thirteenth Member, making clear why the novel has this title, then, in much more detail, describe the characters of Adam, Gilly, Master Grahame, using quotation from the novel to illustrate what you say about them, and show how they become involved with the events of the novel. Choose one incident that you found exciting, or frightening, or moving, and describe it in detail, showing the incident's importance to the way the plot developed.
Finally, in a concluding paragraph say what feature(s) of the novel (realistic characters, exciting plot, frightening descriptions, good use of historical detail, for instance) made it most enjoyable to read.

Response to Reading (Extension) (LOs 3-16a, 3-18a, 3-19a)

Each edition of the novel has commissioned a different illustration for the book jacket.  From the selection here, decide which you prefer, and explain clearly why you think it is the best illustration for the novel.

[image: A book with a picture of a dragon on it  Description automatically generated with low confidence]
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	Kelpies 1971	Hamish Hamilton 1971	Kelpies 1986	Piccolo 1978

Reading (Extension) (LOs 3-15a, 3-16a, 3-17a, 3-19a)

There are a number of online sources of Newes from Scotland, the 1591 publication which exposed the witches’ plot and King James’s examination of them. Original copies are held in Glasgow University Library, and, although the black letter print is difficult to read, there are versions which have been ‘translated’ into more readable typefaces. If you read these, you will find that Mollie Hunter has used a good deal of verified historical material in her novel, and has involved real historical characters in the work. It would be an interesting exercise to establish the history and compare the facts with the imaginative creation of the novelist.


Marking schemes

Cloze passage from Chapter 4

The witch on Fian’s right held it for a moment, then muttering also, she passed it to the neighbour on her right. Again the movement and the sound were repeated, and yet again, and Adam realised that the Devil had intended the object passing from hand to hand to travel anti-clockwise round the entire circle of thirty-nine witches. Eagerly he listened for some hint of the formula that was being recited each time it changed hands, and twice he thought he heard the word “image” emerging from the general muttering. Then quite clearly her heard the name “James”, but after that, nothing. 
The object reached the woman standing on Fian’s left. She dealt with it as all the others had done, but just as Fian was about to receive it back from her, the woman on his right leaned over and snatched it from him.
Total 15 points 

Listening from Chapter 8

1) How are the voices stilled by the Devil? He shuts the church doors (1)
2) How did the witches respond? They all sink to their knees (1/2) bow their heads (1/2) and acknowledge the Devil as ‘Master’ (1)
3) Write down three evil confessions which were shouted out. Any three of: ‘blasted his crops’, ‘made her children sicken’, ‘caused the cow to run dry’, ‘poisoned’, ‘laid a madness on him’, ‘bewitched’ (3)
4) Write down Agnes Sampson's nickname. ‘Elva’ (1)
5) Why did Greymeill not know about the wax image, and thus was pleased that the King was well? Only the witches who had been at the Esbat at Aitchison’s Haven knew about the image (1) and Greymeill is clearly not of that group. (1)
6) What is the Devil standing in and why does this seem unusual? He is in the pulpit (1) which is where the church minister would usually stand (1)
7) Who is the King likened to? God’s vice-regent on earth/God himself (1)
8) What had the Devil promised them? A spell to kill the king (1)
9) Why does the Devil not have the power to perform what he promised? The Devil can only harm those who have already turned to the evil side (1) as all others are protected by God (1)
Total 15 points



Appendix: Reading more deeply into the novel
From “Cultural Identity in Scottish Children’s Fiction. (PhD Thesis, 2008)
The Thirteenth Member 
The final novel I wish to consider is The Thirteenth Member (1971) and it could be adjudged a ‘cross-over’ novel between the historical and fantasy genres. The subject matter in this novel is witchcraft and witch-hunts, which continued in Scotland far beyond the rest of Britain; the last prosecution in Scotland was in 1727. Mollie Hunter’s work, includes contemporary fiction for children and young adults, historical fiction and fantasy. Many critics regard her work in the fantasy genre as her strongest and most influential. The Thirteenth Member, with its roots in recorded historical events and with the subject matter relating to the supernatural, again a major pre-occupation of Scottish Literature in general, acts as a bridging text between these two major genres in the Scottish corpus. Moreover, it is one of the strongest and most unified of all Hunter’s works in that it works well at both the realistic and symbolic levels, while still managing to incorporate themes of witchcraft, the supernatural, political intrigue, dishonesty, entrapment and love. 
Stories of the supernatural in Scotland are not, as in England or America, a kind of deviant writing for major authors. They are serious and central events in writers’ work, as, for example, in Stevenson’s Jekyll and Hyde (1886) or Thrawn Janet (1881). In Scottish writing, the supernatural is not necessarily something that only intrudes on the world in response to evil or ill-advised summoning of the spirits: it is ubiquitous and close at hand, only thinly veiled from human awareness. As well as witchcraft, The Thirteenth Member is also powerfully concerned with bigotry and with the social significance of superstition. The lines between good and evil are seriously blurred in this novel since the account of the witchcraft must both depict the depravity of those who believe in it and the brutality of the witch hunters. The result is a gripping, if rather grim, tale. At all times though, Hunter is concerned with the moral responsibility of the writer to keep the special limitation and needs of the child reader in mind without doing violence to historical truth. (Hollindale, 1977) 
Sixteen-year-old Adam Lawrie is an orphaned, bonded servant in Master Seton’s stable yard near Prestonpans in the east of Scotland, the year is 1590. He spots a young girl, Gilly Duncan, heading across the moorlands on Lammas Eve––to meet the Devil––a clawed figure riding a fiery blue horse. 
The horse was aflame; the horse was the source of light! Head, chest, and flanks all glowed an icy blue, and on hooves like four great balls of blue light it paced forward, carrying a thing as ghastly as itself.
	It was neither man nor beast, this thing astride the fiery horse, for its shape was that of a man but its face was a beast’s face. The eyes were glowing points of red, the mouth a slit with fangs projecting at either end, the nose was bulged and hooked like an eagle’s beak. Two tall horns sprouted from its head, flaring at their tips into an outward curve. The reins the thing clasped to its chest were gripped in great paws that ended in long cruel-curving talons, and rising from its shoulders were long dragon wings of leathery black. (Hunter, 1971b) 
Adam is drawn in to a complex situation with Gilly, who has been “vowed to the Devil” by her mother at the age of eleven, and the alchemist Gideon Grahame’s desperate attempt to prove to the witch covens bent on hexing the King James VI and I’s life that, “The Devil is the Father of Lies” (p127). Gilly––the thirteenth member of the coven––is being ‘controlled’ by the alchemist’s twin brother Richard and the Earl of Bothwell, the King’s enemy. Gilly and Adam join forces with the alchemist to defeat the witches’ scheme to kill the King, though this ultimately leads to Gilly being committed to ‘examination’ and torture. As with a great deal of Hunter’s writing, the personalities and motivations of the characters––both fictional and historical––ring true, with the relationship between King James and the Earl of Bothwell, his cousin, being particularly well drawn. The historical background is so skilfully depicted that it camouflages careful research into sixteenth- century Scotland as well as into witchcraft and the King’s well-documented curiosity in the subject. The matter-of-fact acceptance of the evil of witchcraft and the horrors of torture neither minimises it nor focuses on prurient detail, but presents an unvarnished, credible, picture of the harshness of the period. 
Adam Lawrie is a fairly typical Hunter protagonist. He is of humble birth, orphaned––or more particularly, fatherless––but with native intelligence, wit and spirit despite his lack of formal education. Again, this should be recognised as a stock character in Scottish Literature. Adam has to see through the mask of deception to uncover the plot against the king, as well as learning to recognise his own feelings and reach an understanding that compassion is not a weakness as he had always been led to believe. Adam, because of the difficult circumstances of his own life, has had to develop a shell so that he is at first contemptuous of Gilly’s unwillingness to fight for herself. As he begins to understand that Gilly is caught no matter what course of action she chooses––threatened with death either if she betrays the witches or if the plot to kill the king succeeds––he feels trapped by his compassionate feelings because that means he is making himself vulnerable in a way he never has before. This creates an obvious ‘doubling’ for Adam in the decision whether to help or to withdraw. But Mollie Hunter offers even clearer examples of doubles in this text. 
In depicting identical twin brothers, one an alchemist who studies ‘true’ philosophy in pursuit of knowledge, the other devoted to the dark arts and the pursuit of power, Hunter presents separate characters epitomising good and evil rather than having both portrayed in a single character as in the case of Dr Jekyll and Mr Hyde. When Adam approaches Gideon as the one person likely to believe his preposterous story about the Devil and who might consider helping him, the alchemist immediately realises that the ‘Devil’ leading Gilly’s coven’s meetings is his ‘other half’, Richard. 
Thirty years I have lived in his shadow, knowing him still a part of me, feeling him here inside my breast like my own heart beating. He dogs my every step like another self, so that sometimes I wonder if he is myself; an embodiment of all the evil of which I am capable––the dark side of my soul, maybe, that dare not face God? .... He is my enemy. He built his life at the expense of destroying mine. Yet still I love my brother, my enemy, for we are still two halves of one whole, and nothing can alter that. (p 99) 
Initially Adam and Gilly cannot believe that the ‘Devil’ could possibly be a man and regard Gideon as their Saviour. But in the end, as they struggle towards maturity, they come to realise that such evil is possible and that it is abroad in the world, and they encounter it in ‘human’ form in the persons of another double, King James VI of Scotland and his cousin the Earl of Bothwell––the man who was plotting his death. 
By the end of the novel, when the details of the plot are finally in the open, Adam is able to physically compare the two men. The King is pale and flabby, his unexpected shrewdness masked by a slovenly exterior, compared with Bothwell, tanned and fit. Where James is shrewd and cautious and seems almost fearful at times, Bothwell is arrogant, volatile and angry. There is hatred on both sides. But the King at least shows a kind of admiring love a younger brother feels for an older one; perhaps even something of the desperate desire a plain and lonely man may feel for the love of a handsome and popular friend. 
In this more than any other of her books, Mollie Hunter utilises doubles. From the point where the rescuer and the villain can have the same face in the twin characters of Gideon and Richard, to the town worthies who are just as likely to be murdering witches as fervent witch-hunters, to the traitor who looks like a king and the King who looks like a simpleton. The central characters of Gilly and Adam are certainly never sure of what is true and what is not. In a sick parody of Christian ritual, even the witches at the Sabbat celebration in North Berwick take different names from those they are known by in their everyday lives. (See Figure below) 
And Hunter does not overlook the role of language either. Language in this situation must be used carefully and chosen wisely. She allows Adam and Gilly to realise this and to use language to serve their needs, demonstrating that they must lose innocence and acquire cunning if they are to survive in a hostile world. When Adam testifies before the king, he swears on the Bible to tell the truth, but resolves that, 
he would speak the truth, he promised himself; or at least such parts of it as could safely be spoken... Surely God would forgive him telling such a harmless little lie in order to save Gilly’s life. (p 126) 
Likewise, when Gilly is questioned by the king about whether the Devil she saw was the Earl of Bothwell, she responds by saying, truthfully but evasively, “I have never seen the Earl of Bothwell.” This is a clear example of the situational ethics that Hunter seems to advocate for her young protagonists. Adam further seems at ease suggesting to the King that the impetus for his actions was to save Gilly but also had the intention of saving the King’s life, even though his loyalty was personal rather than political. Hunter gives the King a reaction that might be said to be quintessentially Scottish: 
You hear that, Thirlstane? That is the voice of the common people of Scotland speaking. And you, who think too much of policy and not enough of people, would do well to heed it, and to remember that my title is not King of Scotland, but King of Scots. For these same common people have always loved their Stuart Kings. (137) 
And later to Adam 
“Then you must remember what I have said”, the King told him gently, “for it is the King and the people together who make our little nation, and so what you have done for me you have done also for all your brother Scots. (138) 
This sense of community and collegiality is widespread in the work of Mollie Hunter and is presented to young readers as central and common in the values of the adolescent protagonists in most of Hunter’s novels and of the Scots in general. 
Writing for children has a variety of purposes. Historically, one of its central intentions has been to educate. In the early days of Children’s Literature this happened in earnest, humourless, overtly didactic texts, often incorporating religious tracts. These gave way to overly sentimentalised stories where children often died because they were ‘too good for the world’. As Children’s Literature has become more sophisticated it has evolved, into a bildungsroman, a novel of the development of a young protagonist from inexperience to maturity. Increasingly though, writing for children may have as its intention, the desire to foster in the young reader a positive apperception of some of the socio-cultural values which, it is assumed, are shared by audience and author. These values include a sense of what is worthwhile in the culture’s past; or rather, what contemporary society regards as the culture’s centrally important traditions. 
Good historical fiction then can be seen then as having a key role to play in such intentions. Writers like Scott, Stevenson and Hunter help young Scottish readers to understand themselves as Scots. Through their work, young readers are invited to grasp imaginatively the nature and value of the mixed heritage that shaped them. In Hunter’s work, everything she says or writes shows her belief in the omnipresence of the spirit world. This belief leads naturally to her depiction of the dual nature of the world, suggested in her works in all genres by an almost obsessive interest in changelings, shape-shifting, doubling, duplicity and deception, and so clearly delineated in The Thirteenth Member. This book, though part of her historical fiction, creates a supernatural atmosphere for which Hunter had an already proven track record in her fantasy writing. It is for her fantasies that critics save their highest praise. Technically and thematically, Mollie Hunter’s fantasy fiction is supported by a long and distinguished national tradition as well as Scotland’s profound respect for the craft of storytelling. If fantasy is understood as fiction involving the supernatural, there is hardly a major Scottish writer from the medieval age to the present who has not been drawn to write it. Manlove contends that this fantasy tradition has been one of Scotland’s best-kept secrets in adult literature. It is perhaps the only known aspect of Scottish Literature in children’s fiction. 
[image: page208image62375136]
Figure and explanation
This is a woodcut from the pamphlet Newes from Scotland, about the North Berwick witch-hunts of 1590-1. The author was probably James Carmichael, minister of Haddington, who helped to interrogate the North Berwick witches and who advised King James on the writing of his book Daemonologie. The pamphlet was published in London in 1591, and contains virtually the only contemporary illustrations of Scottish witchcraft. 
The woodcut illustrates various scenes relating to the pamphlet. 
1. Centre and left: a group of female witches listen to the Devil preaching a sermon in North Berwick church at Hallowe'en 1590, with John Fian, schoolmaster of Haddington, acting as their clerk. (These events constitute a central incident and Fian appears as a character in The Thirteenth Member.) 
2. Top left: a ship is sunk by witchcraft. The witches were accused of raising the storms that troubled the voyage of James's bride, Anne of Denmark, to Scotland, though in fact none of her ships were sunk. The pamphlet describes the sinking of a ferryboat in the Forth, and elsewhere in the trials some of the witches were accused of having sunk a ship, the Grace of God, at North Berwick. 
3. Top right: witches stirring a cauldron—a stock image rather than a scene directly from the pamphlet. 
Right and bottom right: a pedlar who discovers witches in Tranent is magically transported to a merchant's wine-cellar in Bordeaux. This story is told in the preface to the pamphlet only to be described as 'most false', but this did not discourage the illustration. The best edition of the pamphlet Newes from Scotland is in Lawrence Normand and Gareth Roberts (eds.), Witchcraft in Early Modern Scotland: James's Demonology and the North Berwick Witches (2000) (Goodare et al., archived January 2003[accessed 15/4/2008]) 
Maureen Farrell, Senior Lecturer, School of Education, University of Glasgow.
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